DOCOHEMT. RESOME 



Gro 
*Ke 



ED 085 642 . 

aOTHOE 
TITLE 

INSTITUTION 
POB DATE 
NOTE 

EDES P^ICE 

DESCRIPTORS 

I 

■ / 
IDENTIFIERS 

ABSTKl^CT I 

The aim of the 
Seminar (KCHPS) is to provide a 
generate and share extensive po 
It also creates greater partici 
human potential — their own as w 
consists of guidelines and mate 
leader/participants^ including 
(1) self-disclosure and feedbac 
experiences; (4) analyzing peak 
(6) affirming strengths and; (7 
materials include a seminar for 
outline. (LP) 



CG 008 584/' 

•* * 
Kleemann, Joseph L, 

The Kendall College Human Potential Seminar: 
Guidelines and Materials. 

Kendall Coll, r Evanstonr 111* 

74 ^ - 

30p, 

HF-$0,^5 HC-i53. 29 ' , 

College Students ; u*Human Development; ^Individual 
Development; *Program Descriptions; *Self Concept; *T 
ups; Training Objectives; Valu^ 
ndall College Human Potential Se^m^nar 



Kendall College Huma 
structure within wh 
sitive information a 
pant awareness of^ a 
ell as that of other 
rials for .potential 
seven sets of exerci 
k; (2) setting goals 
experiences ; (5) ex 
) planning the futur 
mat^ a syllabus and 
I ' 
1 \ . 



n Potential 
ich persons can 
bout themselves- 
nd respect for, 
s. This paper 
KCHPS ^ 

ses dealing with: 
; (3) sharing peak 
ploring values; 
e. Appendix ' 
a tentative TA 




ERIC 



FILMED FROM BEST AVAILABLE COPY 



U S DEPA«TMENTOFHEALTH 
E,DUCATI0N&WELFARE 
. NATIONAL ISbTlTUTE OF 
£DUCArtON • 



Tlffi tCENDALL COLLEGE HUMAN POTENTIAL SEMINAR: 
GUIDELIKE S AND MATERIALS 



■ • ■■ r;r?.%Ai, i^; 

- ■ . ■('rV-.ir,MT^ 



©1974 Joseph L', Kleeraami, Zd,D. 
621 Oakton, Evans ton, Illinois 60202 



•Tia KENDALL COLLEGE HUMAN POTENTIAL SEMINAR: GUIDELIKLS AN!) MATERIALS 

/ 

. • ° CONTENTS - 

■ / • * 



PAGE 



Preface , m 

I- ..." 

Phase 1: Self -Disclosure and Feedback 1 

■ ' ' ■• , ■ •". ■ 

Phase II: Setting Goals 2 

' Phase III : Sharing Peak Experiences • • , 3 

■ f ■ Phase IV: Analyzing Satisfying Experiences'. • 3 

N' ■ ■ ■ ^- • ^ ■ ■ . 

^ I .1- Phase V: Exploring Values 10. 

I Phase VI: Affirming Streiigths 14 

/ • • . . • , ■ . ■ 

j . Phase VII: PlanBfng The Future ....... o ............. . 17 

I ■ ■ - ■ . , . ... ■ . . 

I Appendix A: KCHPS Forraat. . . . , . „_ v - 20 

f ' . . . ■ - . _ ■ . 

Appendix E: KCHPS Syllabus, o ^ . 22 

: Appendix C: KCHPS /TA ^atli , ... 26 



aboul: tiieiuselves , The KC-rlro r^^-rivlLieo .oi" laTjluiri selj^ aiiiirioit ioi; Iv^CvocIuch 

t<>ntf.:'-li: . Snecj:f icaJJ.y , KCHPS partic Lpai-,ts" •^Lr^' abJ.e to list c:<t:c;iiS ly:^ ly ■ and -i;:) 



- 

KcHoiland , aru lart consulting assi;;cance rurdcJ by a j;;&ii^.vouf- f::o:'; cir:^ 

\v , /^Oi'C^ -o\^-ndation r^f Ch;.c;^[),o, Keiviall Colloyc^ Hunan l^ot.cv^i-ia 1/ ^i^Tni. - 

nar bJigan to take shape In the .Eahl I9b7 . Tbr.^nj^h :i process o-: ;:reac.ivc:/ con- . 
frv.^ialj ':r: , (^:roe L-:v.m tiovi s yvitfico i.s at Kcni:Iari , and paft i.cui'' r iy t:hr ■^^i.^^n 

i'lnplvrrn^r-^r: ci certain cochrnjivc^ ')f < Ucrbvv^ A, OtUc, J:he K(;HP^^ cvei ■ t\va i.ly b-.:- 

\e;:.d{^l]. \:olU:^^j; nrovided a r!^::t:ile gi:o\;.n<,' tc curricular iiu;.--)vacir.ij d;.-rlViv^ 

;:u:o-y':::5 r ccVl^y/ '^ccnc c.:^ ..c bas ; a:./ v^i: ^-c rfs ^b i 11 f:y -^t;^!'! ^. l' i^-^r tiv^;rav> s v'hich j:;v t., 
student ■ K i:.>r a ' porsoruvl -rvoetb courrve vlch no^K: c\ d.iu;^^^:^: i:'-- op-;!?- - 

deals v?ltb in f o:a:iatioj2, ^•^■iii}^^ t^-aca participanr t.a' ho/^aK "l -.vea hlr^/hor jiio ^LitilidLS. 
01 rh'^: urau::). T?\a oacc-uTu:«a; :-;rour-> c!^jal>; v^ith :ja;v^J':r:a;^_ ivar t ic iva^n t^^ a^> 

':hey .i.rto'oct ia ':he grcnip. - as appof^ed tc tiie s ou^a C iTia:-> v^y^i ?: i.':y I a^ V(>id creataa 
>v the ra;c^ \a":rav groap leader > thi 'OfiHPS leadi::;:* par L icipat-:}t as. luach arf pa/-:>\.ble 
;i.;5 ^:.n unar::!jiM.uaa!^: "aa.d- equal particii^aat in tlf^ j^^rou^i pr:icva>s xro^r. tiM:; start. 

Ja-^ biyh ;cg--co of Giira-le :>tractOTir:^^. iv^ ;:ha ICClJrS t.aads to ensure. :,'^^:c/auirul 
tia: ^-^0 r ia^- -^or aaa/i groap vnaini7Ja.' and requir^tis oral. y a ra.nlniuir ot ^aroup a-'V;':a:.^s 
iiV-i.lv.ri o?- .,1." paa'; of the I^ajidor. A ^ood KCHPS laader aead;; only ::o aava a■;p3:c|>'- 
7^at^^ ;iv?ta:-j;.ay , j>aa.5 i t Iv ity and arotesf^i.onal cOTr-i.tfnonv ' deal v;ic- pi ao-as . 
In .addltrioa, ^-ha loade/rohaa of the. KC;i/S n^^y be >:raa!:Iv shared rnn.any^ tha partiai- 
pav.Z'c,], :xy appraorlata to ^aa 1-vel of iiJatarity and iavoIvai:aat ol: tba.e;roaa. 

;• ■ A brraia. arough in thi^^kni-;: occurred a*. Kcudall vhoxa It vas di3COV^''-:ea that. 

• the KCivl'"^ haa apnaal to all type^; of ^^tuder^i-^ ;iud to all r.ica\bars of th.^ collcae 
coiiia>.v.alty - act iust to so-called ''urderacl-lc.vcr:^ aaarafarth, l:ha ba:-ji.c ranion- 

\.\\^:. xoT ':Vic .^C]\y^; vaji to ba tluit ail person::; are anacarachlcvora la the oaa'-e that 
they' caa ^\ll u:>o v^ic>re or rhel.:: haj^ic potancials as hunian hoinj^s with aalqaa 
j;:a?ll3tioaL; oV ^jat; 1^5liers\, v:ilue^; j strengths avid pGi;s<>naI/goals , 



■ * li^obt Lniporta3.ftIy > per'^ap*^, the gro^ip process package davelopad at Kenda.[l 
coT;Stitutod :a^uaique- syntiiaais of j^tructured ai^d po5;i.txvaly oriented actia/ltiois 
which ••-a erne d to provida for Linuiiually v-jf f r^ct Ive and con.s .If- tent resalts.in terms 
of positive Ghan;;as an self-concept ar>d coaccpt of others (KlooMvin, 1972, 1973^- 
• 1974), ^ ' , ' . ■ 

Marsy per.^^oa.r have bean involved Iry the developmeut: of clie KCHF3 at .Kendall 
and elsewhere./ My of^^a involvement began in the fall of 1970 Vaar- I attended :i 
.KCH.PS work-^hop as a p,raduate oitudent In higlier education and student personnel, 
3horl:ly thereafter. 1 coriiniltted' myself p-»-of essional.].y and personally to the KCHPS 
an xn-oareasive contribution tov/ard. the 11 eva concept of "human development In- 
gp^(^"-uctlon.".in the tvo-year college .(O'hanlon. Triurston, 1972). . 



\ 
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My doer. oral rer-rO.arch (.^j-or*' ^-ac-! cor^fernrcl vrlth tl^o profound ph llo-sopbical and 
educational implications of the KCHPS and involved extensive controlled experimen- 
tation Co dcti;r;:";lnr3 tlic eifoc>:n i:bc KCF?*^ on IvLrip^nti^ ' 5^el r~ccin:epto ana 
concepts of others* In the sunsner of 1972 X cain.:^ to Kendall as' a counselor and 
Vroj.aar. development instructors . My involy.o:aent with;, and conmiti'K.at to, Ll^e ICCUPS 
cul:ain.:3tes in research report published by the J^oixrnal of^ Colle>^e Student rerson- 
nel (Harch^ I97A)^ and iu [:he writing of thcbc r?x:teriaii> and gVLidelines J:;trictly 
frOiT. vrithin rb.c context of Tuy o*'aTi research and ,claBsrobiu experience v.'ith the KCHFS. 

It is niy belief that the KCHFS ftiay very well be conducted v^ithcut the mysti- 
Siration of ;.-.ite naive or extensive leadership trainings particularly if tVie integ- 
rity. t^nd general sequencing of these materials and guidelines' are conscientiously 
p?.'e.'5erved . My iiviinifold purpo^'O in personally formulating and recasting these ma- 
terial<- ond guidelines is to raake the KCHPS readily and ^%'idely accessible on a 
non-profit, nou-explcitativ^e basii;. I also wi^h to make my very cAvn, independent, 
professional contribution .to the future of human development instruction in 
American education- . * . 

All corajien^ts iri the maiu body of this ' pamphlet are addressed to a hypothetical 
'^ClTPvS leader /participant . ^ ., ■ 

Kendall College^ Deceinber^ 1973 . ■ ■' ^ 
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. There are several ways to begin the pervasive KCHPS process of generat- 
ing and sharing extensive positive information about each participant. Phase I is 
a pot^erful and safe vay to begin any group process • Keep iii mind that throughout" . 
the KCHPS, and. during Phase I especially, a loodelling; type of participation on the 
part of the seminar leader is of crucial importance to the success of the process 

I ■ ' ' ' . .. " . . •• ^ ' • 

To conduct this two-part phase most effectively, encourage participants to make 
a few notes during the $elf-disclosures concerning what strikes them about what 
each participant shares. Part 1 of Phase I should take up to about an hour 
preferably uninterrupted , (A good time to take a short break' is between Part 1 " 
and Part 2 ;)'' ' Part 2 of Phase I should take up to about , a half hour. Let the ti.rae 
periods be dictated by the level of sharing that occurs and by your bmv scheduling 
considerations. (This last remark applies throughout the different KCIIPS Phases.) 

1. Self-Qisclosure (at least two options; in either case, each participant 

..begins by telling the group what he/she likes to be called familiarly). 

a. With the seminar leader going first, each participant then shares in 
some detail whatever he/she is comfortable witH in regard to three 
things: 1) a sijgjnif icant event or time perio d of formative influence 
in his/her life; 2) a significant relationship of formative influ-- 
ence in his/her life; 3) a description of a very happy or joyous 
moment in his/her life. (3-4 minutes - per participant) 

OR: ■ ^ . ' ■ " 

b* Participants are instructed to take a few minutes to coinplete a. / 
"Roadmap of My Life.". Seminar leader goes first* Then each' 
participant shares in some. detail whatever he/she is comfortable; 
with in regard to the information contained on the "roadmap/^ 
Each person should conclude his/her self -disclosure, with either 
a description of a very : happy. or Joyous moment, or with a descrip- 
tion of *^7h!ere I am going, now/* (4-10 minutes par participant) 
\ ^ . ■' ^ > . . - * 'L ■ \. . V ' ■ \ ■ ■ ■ - " . * ■ 

Note: With either self -disclosure option, effective modelling by the seminar 
leider must be neither too deep nor too shallow. . Your best bet is to 
'relate whatever you are comfortable with, while emphasizing experiences* 
appropriate to the age level of the group. 

• • . ' ■ - ■ ■ • . ■ " 

• ' (Ponnat oniy) 

■ ■ •* RQADMAP OF YOUR'LIFlil ^ 



10 
9 
& 
7 
6 

;5 

4 



(Make notes on this sheet for the peaks and the Valleys) 




^''^'^^^'^^ ., (Age level scale) ^ 



1 2 3 4 5 6 78 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 
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■ i ■ . . • 

2. Feedback , The purpose, of the second part of Phase I is to make sure that 
each participant has 'a further opportunity to *^checkVin^' vi^th the group 
by learning that he/she has been heard and can* respona to the informatiqu 
shared by others . Start with yourself as seminar leaner*, and thai sys- 
tematically go around to each participant and adcfor nim/het t he fo low- 
in g question : 'Vliat do you (the other group members) recall in particu- . 

lar about what (''Sam") said or how C'Saiii") said it that you V7ant 

to comment on to C Sam' )? Please address your comirients directly to 
C^Sam") ^ . 

Note: Avoid digression tp topics outside of the group. (E.g., ''Did you know 
somebody by the name of so and so when you were at X High School?'*) 
Also, encoura-ge givers of feedback to address themselves directly to 
the subject participant, not to you as the seminar .leader or to the 
group in general, y\s appropriate, here and throughout the KCHPS process, 
you may advise the seminar participants that feedback is always a state- 
ment about the sender, and that the receiver may accept feedbcick without , 
necessarily agreeing with all of it. 



PHASE II: SETTING GOALS 



Sometime during' Phase I, and/or preferably at the end of the very first seminar 

■ meeting, the seminar leader will introduce the concept of goal setting which is a 
continuous .aspect of the KCHPS process,. In the framework of the XCHP.S, a good, goal 
is specific and action-oriented (no "trying" or "some'*) , measurable (so you'll kuCE. 

■ when you've don.e it), achievable (you Icnpw you can d^ it), desifaVle (you want 

. to do it - as . opposed to should or ought ) , and independent (outcome, does not depend 
on external circumstances or other *s help) . " - 

At the end of almost ail seminar meetings '(bi-weekly seems best) each partici- 
pant will set at least one personally desirab;ie ' goal to be accomplished by the next 
meeting. At the first seminar meeting, the seminar leader; will act as "Gpal Secre- 
tary" and write down his/her own 'and others' goals. ' At the end of subsequent meet- 
ings, different, seminar participants will act as Goal Secretary, The acting Goal . 
Secretary also has the responsihlity of starting subsequent seminar meetings by 
reading aloud from his/her record of goals set at the previous meeting. The acting 
Goal Secretary conducts the p;oal review without scolding any participant who hasn't 
accomplished his/her goal; he/she merely asks such a participant, 'Vhat did 
ins tead? " : . : 

' Participants should be encouraged ' to keep d"^persona^ record of their goals , 
and to set additional goals for themselves outside of seminar ^meetings. As the 
seminar progresses, participants may wish to/ set important goals ahd/or criticize' 
each other's goals in tenus of identified satis fi'ers, wants and abilities of the 
individual participant concerned. (Weekly or bi-weekly goals can also help a great 
deal in accomplishing a "Self-Development Project" - see Appendix B.) 



PHASE HI: SHARING" PEAK EXPERIENCES 



This txvTo-part Phase furthers group involvement and the sharing of positive 
information by t;app^.ng into experiences not usually available to recall. The 
emphasis during , this Phase is on spontaneous sharing encouraged and, triggered 
by the participation of others (and the model participation of the seminar leader). 

•1*. Rg^iew of Peak Experiences , For present purposes., a peak experience is 
defined as any exceptionally vivid and positive experience v/hich the 
participant can recall (E.g., new baby came home,, got a driver's lis-- 
cense, fell in love, got out of an unfortunate situation, etc.). It . 
should be^mentioned that peak experiences are often of a formative 
influence in a person's development. Another way of defining a peak 
experience is as ^^one of life's rewards for becoming." Use the peak 
experience review form to systematically arrange your recollections* 
The seminar leader w,ill conduct the group through reviews of various 

■v ■ time periods, starting with tKe last 12 months and working bacta\rards 

to early childhood. 

Participants are urged to respond freely. The seminar leader may ask \ 
^ inactive participants to share a peak experience; this frequently does \ 
'the. trick, since the sharing of others is such a powerful stimulant to i 
x-ecall. ' 

The seminar leader begins the review of eacli time- period by asking the 
: group the question: '^^ho wants to share a peak ex];)erience they have 
had during (or: from/ to) ^ J"^ 

Note: Lots of spontaneous ■ participation during t/is part of Phase III 

can itself result in a peak experience for the seminar participants. 
Be patient in allo\\ring time for each participant to share* 

^ (format- only) ^ 

PEAK EXPERIENCE lUDVIEW FORM , . " 

Ape level 



Last 12 months: 

(Ages 16 to 19, or: 

(Ages 13 to If^, or: 

(Ages 10 to 13, or: 

(Ages 7 to 10, or: 

(Ages 4 to 7, or: ; 

(Ages 1 to 4, or; 



Qr^estion: - Are tiiere any patterns to your 
[ peak expeiriences'^j 

Where can you look for more 
'peak experiences? . 

Did you learn anything in 
particular about peak experiences 



4 



Little Peak Experience Reviev . Little peak experiences are positive ex- 
periences that have been somewhat forgotten or have gone unnoticed in 
the life of the participant. Little peak experiences may be recalled 
by responding spontaneously to provocative stiimilus phrases. The idea ^ 
here is to open up the participant to significant experiences not usually 
available to recall. Implicit encouragement is. also given to take more 
notice of the many small but' "little peaks'^ that occur in daily life. 

The Seminar lotider will read aloud; plVrases from the list below (or from 
his/her own improvised list'), pausin'g at least 15^ seconds between each. 
Seminar participants are instructed to "s'ay whatever comes to your, laiud" 
that is vivid and positive in response to each stiravilus phrase. Some- 
times it is a good idea„tp have the participants close their eyes to 
help them free associate - both in regard to the. phrase being read alo\id 
and also in regard to what others are sharing, 

• ■ " . LIST OF ST-IMULUS Plil^SES 
(Choose your own I) 

A really good picnic 

Nexi7 pair of shoes 

Great childhood adventure 

Summer thunderstorm 

Beloved pet 

Getting all dirty 

An act of true friendship ^ ^ ^ 
A family tradition 
Building something with your, hands 
Camping i / 

Brei^d baking in the oven 
Being hugged by someone who loves. you 
Doing some little thing. well 

Roller skates . 
Green grass 

Resolving a little hassle 



Walking in the fall 
Playing with a favorite toy or game 

\ / ■ r 

Doing sometiiing. crazy 

A' good chase, and then laughing 

Insect noises - crickets 

Tick-tock of. a clock 

First big with 

Somebody telling you. a secret 

Sweet, ice-cold watermelon on a 
hot day 

An unexpected success ^ 

Someone who made you feel good. - 
, when you were little 
when you were growing up 
. yesterday 

A satisfying pet peeve 

Doing; something for the- heck of it 

A new book . - 



Frozen snov? 



An old book 



PHASE IV: ANALYZING SATISFYING EXPERIENCES , 

/ . , // • . 

cThis two-part Phase continues the generating and sharing of extensive positive 
information in the seminar group. , 

^^harinfi Satisf;y^ing Experiences . Each participant lists 10 to 15 satisfying 
experiences (preferably v^ithin the last year or so) , and shares them in 

/ some detail, 4 or 5 at, a time, taking turns in the group.. These experi- 

ences may involve accomplishments, fun, relationships, things , memorable 

events, •'little'things,'- etc. They may be from only the last year or so, 
or from ond's entire life context. The participant may \N?isa to focus on 
a particula^r area of his/her life such as: job, family , vschool . sports, 
spiritual involvement , love -relationship , or even y esterday . As experi- 

\ ences are shared, each participant should emphasize what was/ is satisfy - 

ing about each experience. (Occasionally it may be appropriate for group 
members to team up to end^ourage participants vho have difficulty in identi- 
fying 10 to 15\ satisfying' experiences . ) , . . 



Z. Analysis of Satl 
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shared their 
direct partici 
"Which apply 



;>fying Experiences . After all .seminar participants - have 



list of satisfying experiences, the seminar leader /will . 
want's to checV (y) for each experience the phi-ases or words 
(After each participant has checked across for each experi- 
ence all the words or phrases that. apply (be generous rather than stingyl), 
the seminar leader will direct the group through the following scoring 
procedure step by step (refer to format below, "Analyzing Satisfying 
E5<periences J' Participants may be encouraged to assist each other in 
following the Idngthy scoring instructions).: 

^- On each side of the double line , circle the most important check 
out of those factors you checked for each ' experience ; A thru H 
firstj and then S thru Z. (Viz., two circled checks per exp.) 

b. Now out of the ^ two 'Wst important*' checks yon have circled on 

either side of the double line, pick the one that is most im- / 
portaht of ^ the two, and enter its one letter in the box at the 
far right under Tally #1 (letter).' 

c, jTally the total number' of checks across or horizontally for each 

experience," and enter the total in the box at lihe far- left of each 
line under Tally #2. t... , 

d'. Tally the total number of checks down or- vertically for each satisfier/ 
letter, counting circled checks twice in this step, 'and enter totals 
bottom, where it says Tally #3 on the form. 

e. Count the number of . times a letter appears in the boxes under Tally #1 
(letter). Add this total'^ to tke number of times the letter is ; 
circled in its vertical column/ Put the resulting total in the / 
rectangular box found in the . upper left of the form marked Tally 4^. 
\ Repeat this step until eacn letter under Tally #1 (letter) is ac-- 
counted for. (When this step is complete. Tally #4 should* look 
• something .like this: " 2A Vh 9X 13F 21E 4D''.) 



/ 



In the rectangular box. Tally #4, distinguish between a fex'j of the 
larger .totals and the others remaining^ Circle the few largest 
totals. (Example: '^2A 7H 9X j1|f) '(21E^ 4D^^) . 

Under Tally #3, at the bottom , drav a line through any totals ^' ^ ^ 
for letters which have na\</ baen circled under Tally in tiie rec-'^ 
tangular box. (Example: totals under , Ta 11}''. #3 for^ coluinnt; (E)jincl 
-..(f) would be linc^ through, say "J^?^ '' and "✓^T" , resp^ectively . ) 

Under Tally #3, across the bottom of the. form, distinguish between 
a few of the larger totals which have no line drawn thru them and 
those remaining. Circle the few largest totals which have no line' 
drawn thru them. 



Under ^ 
few 
lar 



Tally #2 at the far left of the form, distinguish between 
of the larger totals and those remaining. Circle the fev/ 
est totals . . "r . 



The cixcled totals under Tally #2 at the far, left indicate mos t 
sati$iymf:C experiences for which the greatest number of satxsfier 
factors have been chec^ced. Identify these few experiences and note 
them at the bottom of the form under Mog t Satis f y in ^ ^ Exper i enc c s . 

The circled totals under Tally #3 across the bottom indicate secondary 
s atis ficrs V7hi<5h have been chepked frequently and circled as impor- 
tant, buCjL not most important, j (These are payoffs which are veiry 
nice to/h^e in a satisfying .eixperience, but not of primary impor- 
tance.) \ Identify these few satis fier\*5 and note them at the bottom 
of tile form under Secondary Satis fiers . 

k v\ ■ ■ - . - 

The circled totals under Tally #4 in the upper left rectangular box 
indicate primary satijsf iers which have been checked frequent ly^ 
circled as important , arid selected as most important over others. 
(These are\ payoffs whibh most| of ten and most importantly have to 
be present -in a situation fori you to call it a '^satisfying experi- 
ence/') Identify these few satisfiers and note them at the bottom 
under Primary Satis f iers . I ^ 

New inspect what you have* written at the bottom . about your patterns 
-Qf \ satis faction as reflected in the scoring of the for!m. ' (Note:' sa- 
tisfiers A thru H involve internal or. self -motivation,; while 
S thru Z involve external or other motivation. Are you internally 
or externally motivated on the primary or secondary levels of satis- 
faction, or a combination?) Do you see any surprises? Wliat strikes 
you about the in^f ormation you ,have just generated about yourself 
with the use of the form? Do your results ' puzzle you, or do they - 
seem in order with what you usually think about yourself.? Do 
you think these results can help you make a particular decision, 
or resolve, a conflict in the future? In terras of the information 
you have just generated, to what kinds of further satisfying ex- 
periences can you look forward? 



n. After considering all o£ these questions and suggestions, each par- 
ticipant will wri te - ar -sumngr y statement about *'what makes expei i- 
etices satisfying to me?^' and "what can I do to be more satisfied?" 
Write this at the far right! margin of tljie form, under Sunia:iry 
Statement. . * 



When all participants have completed scoring their formis (with oqch 
other 's/help where needed), each participant will share the narra- 
tive information he/she^ has developed at the bottom and . far right 
margins of the forau Note: to &4:imulate shariiag by tlie individual 
participant, the seminar leader can use SOTe of the questions posed 
in sub-paragraph m above. Encourage all participants to mke 
narrative statements at the bottom and right niargins of the form - 
as opposed to merely listing. th)e letter desigiiators for motivators. 



Notes: The scoring aspect of th^ analysis of satisfying experiences can be 
problematic. Above a'^ll else, the seminar leader must' get familiar 
with the scoring procedure before attempting it in class. VJlien 
the seminar group is conducted: with confidence through the scoring 
procdure with clarity and . confidence, the payoffs tend to hi sub- 
stantial and rewarding. y ^ 

The best procedur,e to follow is to have the seminar , participants to 
through the scouring procedure **by the numbers" and all together, 
step by step. Move, around the room a lot during the scoring to 
assist individuals as much as possible yourself. Let the faster 
participa,nts assist those having difficulty keeping up x^rith the 
scoring. , y 

Scoring should be completed at one ^.^^tting (40 .minutes?) . ' 

Reassure the seminar participants that the scoring procedure^j^al though 
apparently mystifying, will pay off in interesting and worthwhile 
information that is he o know. 
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PHASE Vl^]< EXPLORING VALUES 



For present purposes, a value is simply something you want to get or keep. 
Everyone has a value systeih which is at least implicit in the things one seeks in 
life. During the two-part Phase, seminar participants will share extensive infor- 
mation concerning their 'Wnts^' in life. ^ 

1- Auction of Values . For a warm-up, fun exercise, conduct participant^ 

through an auction of Values to see what priorities emerge under stress. 
Here are some suggested ground rules and assumptions for the auction: 

\; 

a. Everyone presently has none of the valued'items listed. (You've 

got to buy it to get it or keep it.') • 

b. Everyone has $10,000 to spend - no more, no less. Take the $10,000 
i bud^^et it amon^ the valued items as if you were RoinR to get 

the best deal you could want . (Enter amounts under "Budget" colunin.) 

c. After the auction actually begins, and just as in. real life, "no one 

will be held to their original planning budget. (Just $10,000!) 

d. Everyone must keep track of what he/she budgeted ; v/hat he/she actually 

bid for each particular item ("My Top Bid"); what items are 
bought for how much (VXop Bid"),, and by whom ("Purchaser") . 

e. Bids will be of at least $100 per increment, 

. .■ , ■ ' ■# ■ • 

f . Participants will take turns acting as auctioneer (after seminar 

leader auctions off first selected item. with vigor and excitement) . 

(format only) 
AUCTION OF VALUES 

\ (Canvass group and drop least . desirable items . Def ine each item as 

_i ' _ you wish. Good working number ' of values for auction is 1% X number ) 
of seminar participants.) .V 

. / : MY MY TOP TOP 

BUDGET ■ BID , BID PURCHASER 



1. -Life of great romance 

i 

2. Fi;eedom in your life style 

3. "Genius" intelligence 

4. Chief of State (somewhere) 

5. Unlimited access to books, etc. 
6; Satisfying . kncTwledge of "God" 
7. Environmentally pure world 



ERIC 
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8, Great personal attractiveness 

9, Satisfying 6c complete education 

10. Immortality 6c full living 

11. Satisfy4-ng love life 

12. Absolute self -determination 

13. Satisfying marriage/ family life 

14. Right to privacy 

15. Self -understanding 6c appreciation 

16. Life of leisure ; - 

17. Job satisfaction and success 

18. Financial security 

19. "Swinging single'^ life style 

20. Prosperous world 

21. Spiritual security ' 

22. Satisfying sex life ', . 

23. Freedom to travel 

24. Worry-free life 

25. Rich individuality 6c self-expression^ 

1 I. 

26. Peaceful ([x safe world 

27. Personal fame 6c fortune 

28. . Long 6c healthy life 

29. Constant mental growth ' . ^ 

30. ; Abiding sense o"f humor 

31. Truth 6c justice in the world 

32. Close 6c loyal friends 

33. Satisfy.ing personal philosophy 

34. Ability to give and take love 

35. Money to do whatever you want 



\ 
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36. Openness & honesty among people 

37. Truly democratic world 

38. Life of great adventure 
39. 



40. 



. Critique completed auction by having each participant share and discuss the 
following: 1) v/hat he/she budgeted moat for; 2) x^h^t he/she actually bough t during 
the Ruction; -3) what these most valued items would mean to him/her personally, if 
he/she \i;ere able to get or keep them. Note: driginal budget gives some indication 
of rational, assumed priority of values on the pax't of the individual participants 
Top bids and actual purchases reflect the rank ordering of values in a stress 
situation such as life may often present. 

Seminar participants may wish to do the auction a', second time . Follow the same 
procedure again as outlined above, of^-^'brainsjtorm" for values from the group and 
make up your ovm list. In doing the*%uction a second ti.me, the group, may wish to 
focus on a particular area of values in the participants^ lifes: e.g., family, 
school,, dating,, social life, job, sports, religion, etc. In either case, doing the 
auction a second time is usually worthwhile for the fun of it, and for generating 
further positive information among the group members* 

2- Examination of Values . The items listed below will lie responded to by each 
participant- - especially item #13. Eadh participant will be able to ex- 
amine his own value system in comparison to a group perception of his 
values. Answer-- each item as quickly as you can- Avoid lengthy responses. 

(format , only) 

Examination of Values (8k x 11 handout sheet) 

1. Why dp you bother to stay alive? . * 

2. I^Jhat are two personally, important things you've decided' ' recently? 

3. What are some personally important things you've done recently? 

4. Waat are some activities that have. really turned you on in your life? 

I " ' ' ■ ." . ■ ■ . . ■ 

5. List several things. you would c^ll satisfying experiences that you've 

recently had. / ■ ■ 

" ' ■ , y'" ■<,..■,._* ■ 

'6. List some Roals you've ,achieved or are working on (short-range and/or 
' ". long-range). ' - 

7. List some things that tend to make you an^ry . 

8. If you .could have any three wishes granted, what would they be? 

9. Wliat is your personal definition of happiness right now? 



\ 
\ 



10. If you could live for a week with complete freedom to do anything 

you wished C'no charge") > how would you spend that Week? 

11. If you knew you were to die suddenly , hov;^ would you s or arrange 

your last week of life? ; . 

12. For what three most important things do you want people to remember 

you after your life is over? (Or: what inscription would best 
fit your tombstone?)- 

13. (NOTE: Answer this question here, but do not share your response 

with other seminar participants; until the seminar leader- tells 
you to do so,) l^at are your specific top five values right now 
in your life as ,you are living jLt': Also: rank your top. five 
values in order of importance ftom #1 in priority to #5. in priority. 



hisVh 



After completing all responses, each participant in turn will share, out loud 
/her responses to items #1 through #' 12 (not itHS) , while all the other seminar 



participants listen for values reflected in each response and make . notes . (E.g. , 
/^I always g^t angry at poor service'^ =./'Responsibility, " "Good Service, ' V^tc . ) 

: ■ I ■■ , ■ ^, ■ , ■ , ' ' 

After the individual participant has shared his/her responses to .items itl to ' 
#12, the seminar leader will canvass all the other participants in turn for what 

they think are the subject participant's top .5 or-7 values. 

■ i _ ^ 

The seminar leader will tally the group = consensus on a large sheet of newsprint 
paper on -the wall where everyone can see it. Overlapping values or value areas may • 
be combined before the final tally. Then the group consensus, in term^ of the final 
tally, is indicated on the sheet (viz., most voted for values, or value areas).. 

The subject participant then shares his/her top i five h/alues as he/she has listed 
them under item #13. His/her top five values are also placed on •the large sheet on 
the wall for . comparison x<rith the group consensus, - 

The seminar leader then conducts a discussion on the differences and siiiiilari ties 
between the group consensus , top five values, and those listed by.the subject partici- 
pant. See which, ones '^cancel out'*, or balance, between the group consensus list and 
the subject participant *'s list. Note which of the participants listed values are; 
vague, general, oi- ^^should" values . Point out' that the group consensus tends to re- 
flect how the group hears the participant talkirijg about how he is living (items 1-7) 
.or 'fantasizing I (items 8-12) in his life right now (''want" values). 



Here is what the sheet on the, wall may- look like when completed, 
your own format^ for illustrative purposes: 



improvising 



ERiCx 



'SAM" 



(format only) 



VALUES 



CGuv/ Girl relationshi p^ 
(^ducat ion 



///// / 



niLLlL 



Material sfeciirity ///// / 

Good job ' j //// 
Family liffe /// 



29 DEC 197. 



SAM'S TOP 5 

1. Social life 

2. " Honesty 

3. Truth 

4. "Happiness 
5/ Education 
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Pers cnal Security /// // //// 

^GS^rtinies ,///// ///// /^*^ 

Ou tdoor activit l ,Q.s J- l 1 1 1 /_. 



far ing/helpin g \.__JJJJ1 III _ _j3^ 

Kice clothes /// ~ " ~' 

C^onfidenc^ / 



Note: Alvoid trying to change what the subjf^.ct participant says are his/her 
6yn\ values. The group consensus feedback is for him/her to accept or 
rjeject as appropriate. Emphasize tha^ the feedback is only for 

the subject participant's consideration. , and that the seminar members 
are not trying to change anyone's values in any pre-established way. 



V 



PHASE VI: AFFIRMING STRENGTHS 



This next to last Phase of the KCHPS capitalizes on the^ extensive sharing of. 
positive information that has already occurred in the seminar group. Affiirming 
strengths is a dramatic and fun exercise which prepares the participants for the 
final Phase of the KCHPS ("Planning* The Future"). r 

1. Usi^g different colored felt-tip markers, each participant lists all of 

his/her strengths that he/she can think of on the left-hand side of a 
large sheet of newsprint paper under "SIS" - strengths I see (sample 
format sheet below)'. , . ' i: 

2. Each participant then folds his sheet long\^/cly5, with "SOS" - strengths 

others see - facing out and taped to the wall v/here others may .write 

on It . . ■ ' : ■ " ' ' • . ■ ' ■ 

3; Participants then mill around and vnrlte , down for each other individual 

participant 1 to 3 _stren]B:ths observed during the course of the seminar 
under the "SOS" column (Aot too many so others' may contribute, too) . 
. Note: Participants may' alWp Indicate with a check mark their additional., 
affirmati on of SOSs as they mill around at this time. fin other words • 
if someone else has already listed-- "decisive" under SOS for John and 
agree with it, then<you may check it addjltioually . ) 

4. (Optional) 'After all participants have finished.' writing dovm 'and/or check- 

ing SOSs' for others, each participant will turn his folded sheet over, 
• and retape it to the wall with only SIS facing out. Participants then 
mill around once again, and check all SXSs with which they 'agree .and 
x^ish to additionally affirm for eact;^ sub ject participant . / \. 

5. Here is what the completed strengths sheet shoi^ld , look like (optimum: each 

participant uses a different colored marker to add color and clarity- to . 
the procedure, viz., with different colored ^markers it's easier for each 
participant. to keep track of what ■ he/she ^rbte for others.): 
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(format only) 



CHUCK 
SIS 



CHUCK Dec* 197^ 
SOS 



Honest III 1 1- 

Good friend II II I III 

Hard worker II 1 1 Hill 

Dress nice llllllllll 

Intelligent ///// 

Athletic // . 

^^Can take -it" if 

Care about others III 11 

Not phony / // / 

Dig chicks ///// 

Handle luoney ok // 

Like - to have fun //////// 



(^ites friends II iTlJl) 
(Lot7^_^e^ 
[Hands^'] 7 1 // nil II \ 
(Funny IjjTlTj 
(^a ky go ing /77lT) ' 
^Been around" // ) 



Knows^ vhere^t ' s at llll/j 



^Successful in school //III] 
^lappy famiTy 7/7^ 



Note: You may wish to prepare the\ strength sheets for each participant in 
advance, -and tape them, to \the' walls as called for:in step it"! above. 
This may expedite things cons ider^ably atid also avoid confusion. 



After all strength sheets are cdmpleted (do SOSs for anyone who is absent!)/, 
each participant will review his strengths in turn and receive feedback 
as followis: ■ 



a. Briefly tell , the. group about-, and tryjtc give an example of, each 

strength you listed under SIS - as you are using- it in your life. 

b. Read off ec.ch strength listed under SOSy one at a time, and give the 

writer and those who checked it an opportunity to give you feedback. 
As each SOS is explained, circle the .SOS. if. you af:^rra. it completely; 
' put a box around the SOS if you are 'Vdrking on it.\ Do this for 
each strength listed under SOS^ (Note: Avoid allowii^g—^hir subject • 
participant to discount positive feedback. Advise him/her that the- 
• feedback represents, how group membets see him^ and that it is not 
.necessary to disagree with feedback at this point.. ^ If the sub- 
. ject participant "does not want to-- respond affirmatively to a parti- 
cular SOS at this time, just move on do\,m the list.) ; " 
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(Note: c. thru g imist be recorded by a knowledgeable and' fast writer - 
preferably the semiiiar leader, on a sheet dittoed for this purpose.) 

After the SISs for the subject participant have been reviewed, and 
feedback on the SOSs has been received, ask the subject participant 
if he/she found any surprises under the SOSs on his/her sheet. 

■ '■ . ^ ' 

Ask^ other participants to do a *^five year group fantasy/' "VJhere do 

you see in five years, especially if he/she is using his/ 

her strengths?'* 'Wiere would you like to see in five 

years?" 'Wiat. comes to mind?" . 

Ask subject partxcipant: ^What parts of the group fantasy did you 
respond to most, and where would you, yourself, truly like to be- ' 
in five years?" 

■ ■ '■ ■ 

(Optional) Ask subject participant if he/she wishes to ask the group 
at this point- for suggestions as to hcrv7 he/she might be able to use. 
his/her strengths better or more . . " * 

Ask subject participant ifMie/she has any comments to share with the. 
group in regard to how he/she experienced, going through this strength 
Phase of the KCHPS . ' . 

(foirpiat only). / 

/ " - • 

■ / ■ • 

STRENGTHS COMMENTS SKEET Name: 

. ' " . Date: . ■ ■ 

c. Surprises under SQSs: 

d. Five year groip fantasy: 

e. Self -fantasy j f ive. years. : 



Suggestions Xo use strengths better or more: 
'g. Personal reactions to strengths, Phase of KCHPS: 



Acting recorder: 
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PHASE VII: PLANNING TRB FUTURE 



After completing all of the foregoing Phases of the KCHPS, seminar participants 
are now in a unique position to examine their present life plans^ and to help each 
other with future life plans.- I'That makes this possible Is the large amount of con- 
crete, specific, and positive information concerning each' participant . that has been 
shared and reinforced during the KCHPS. Tliis final Phase of the KCHPS aims to' pro- 
vide for some meaniiigful transfer of learning to the individual participant's on- 
going life situation after the seminar has ended. Here again, the basi\C objective 
of increasing the amount of positive information available in the participant ^s 
life space is furthered. 

1. On Worksheet #1 ("Present Life Plan^' - 8% x 11 sheet), list 10 words or 

phrases which describe your life as you are living it ri g ht . now . On • 
the botitora of this sheet, list several goals for x^hich you Mre ..presently 
living. (On a daily, weekly or monthly basis, what arc you spending your 
time for right nm^?) _ y 

2. _After completing Worksheet #1, and reflect inf^ upbn it for , several minutes, 
' go to Worksheet #2 and write a narrative summary of your (present life 

plan. Take 10 minutes or so to reflect upon and write the summary para- 
graph. / 

3. Participants will then put Worksheet #2 out of sight. . Worksheet #1 will 

be posted up on a wall with a blank (large) sheet of newsprint, labelled- 
Worksheet #3, posted below where others may conveniently write upon it. 
Participants will then mill around and place on Worksheet #3 serious and 
relevant comments about each person^s present life .plan, based on what is 
known in the context of the entire KCHPS, and also based on what is spe- 
cifically observed in each pers on !s'. Worksheet (Use different colored 
felt tip markers here again.) ' 

4". (Optional) Participants will then retrieve all Worksheets and re-assemble , 
as a group. Each participant will take an opportunity to ask for further 
feedback (verbal) on Worksheet #3 in regard to particular statements that 
are puzzling or of speciar'interest.* (Note: Avoid /discounting of feed- 
back or lengthy discussion here. Emphasize acceptance of feedback^ 
whether or not the receiver agrees with what the sender, is saying.) 

5. After each participant has received written (and perhaps verbal) feedback 

on Worksheet #3, each pfiirticipant v/ill retire with all three Worksheets, 
plus Worksheets #4 and #5.. Participants should take up to 40 minutes, to 
reflect upon worksheets 1 thru-Sjand then . complete (ais much as. possible) 
Worksheets #4 and 7>5, Worksheet #4 call$ 'for 10 statements describing a 
desirable future life plan.. Worksheet #5 calls for up to 10 major goals 
leading toward the desired future life plan - each goal being broken down 
into r elated long-range, middle-range, and short-range goals. 

6. Upon completion of step #5 (preceeding paragraph and Worksheet #5), the 

group ri^assembles . Each participant is then requested to share the ' 
' highlights of Worksheets #3, #4, #5, respectively* seminar participants 
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are encouraged to const rue t ive ly criticize each person's goal-set- 
ting (especially • short-range goals - wh'en, whore, how much, etc.) 
along the lines of the goal setting criteria of believability / de~ 
• sirabilicy, achievabilityj, measurability and independence where 
appropriate. • * ' 

Steps #5 and #6 of this Phase may have to be altered depending ^upon the 
age level, depth of involvement of the group, and schedulixig commitments. 
There is a great amountN^f information involved in this Phase, and dis- 
cussion can be completely eliminated (step #4) , or jnay be allovjed to go 
on as long as time permits. You may, for example, choose to separate the 
completion of Worksheets #4 and #5, choosing to allow the group to assist 
each participant in setting fiiture life plan goai.^ . Whatever route you 
follow, be flexible in your procedure so that the time:;element doesn * t 
become impossible. (None of the KCHPS Phases is meant to be boring,) , 

The completion of the Planning The Future Phase terminates the KCHPS, 
You may wish to make a few summary comments about the great quantity of 
positive information that has' been generated for and by each participant, 
and hovv^ this will , serve as a new resevoir of OKnesa in all of their 
future . lives . . • . . 

You may wish to ask the group members to take a few moments toj "say 'good- 
bye**" nonverbal ly with their eyes only,,. 



(format only) 



WORXSHJSET #1 : PllESENT LIFE PLAN* ^ Name: ■ ■ 

(8% X 11 sheet) 

List about 10 pharases or statements that describe how you are 
living you life right now . 



List 



about 5: goals for which you are presently -living, (Wliat 



for are you spending you time ri^ht now ?) 
* 1. 



" -■ ^ ■ ■ . ^ - — \ 

WORKSHEET #2 : MY NAmTIVE SUMMARY OF PRESENT LIFE PLAN (Refer to #1) 
(8% X 11 sheet), . - Name: ' ■ ; 
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UORKSIIEET #3 : CiU)lJP SUMMARY OF MY p:<]iSi:\T Lll-i: FL;\N (Re;:c>i: co vl^ 



(This should be a large sheet: of nev;sprint posted on the wall. 
Partlclpauti; v/ill give each other feedback iicre v/ith colored, 
felt -tip markers, ) 



^ 

WQKKSm-lliT ^4: MY FUTUm LIFE PIAK (Refer to #1, '42, fr'i) 
(8V X 11 sheet) W^^iie : 



After reflecting upon the contents of WurksIiectiL; #1, 7^2, and //3 , 
list about 10 statements about ho\v you really, would like your future life 
plan to be. SAY^UqiAT YOU REALLY WANT, ' - 

1.. I v;ant . ' , 



WOl^SliEET # 5: FUTURE LIFE PLAN GOALS (Refer to 5/4) 
(81; X 11 sheet) 

Convert each ''I want'' statement (Worksheet #4) into three related 
goal's: a long-range goal, a middle-range goal, and a short-range goal. 
Be especially sure in each case that the short-range goal meet^ the 
criteria of a good goal: believable, achievable, desirable, measurable, 
and independent, SET SHORT-ru'\NGE GOALS YOU CAN DO,.' 

/ ' ■ ■ ' 

IXY: a. Long-ranj^e goal (1-5 years, general): 

/ . ■ , .' ■ • 

b. Middle-7/ange goal (up to 1 year; somewhat specific):' 



c. Short-/range goal, (toiranorrow, next week, month; very 
specific ' what, when, where, how, etc.): 

" "~7r" " ^ 

EXAMPLE: a. Coll'ege degree. . 

b. ' "F// average and successful transfer to State U by Sept. 

c. Study Biology 3 hours this weekend at home, artd v;rite for 

/application for admission to State U, ' , Y. 

^^^^^ 

/ - - - . « - ^ 

1. a. /• ' ■ ^ 

b. / 

c . / 



10/ a. 
/ ■ b. 
c. 



I 
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The KCllPS works best v^iuh a moderately sized [',L"oup„ (ca. li) ])ar ticipantr.) o^ 
ieteroi?:eneuur-: volunteer Seminar meet in|:;D arc prelcrabJ.y 2 iiours in duration on »i 
:v.7icc weekly ba;-:is . At Kendall, seminars meet 4 hours per v/eel' for hali a .^eniee;- 
:er (7 v/eeks) for a total treatmeut tiiae ot 28 hour:;. Seminar^ are offered for 
I \ rs eiiie ^; t e r c r e d i t 1 } ou r s on a. r a de d b a .s i s , A t h r u D ( e e A i >p c P; d i x ) , 

i 'Die format of ti:c KCiiPS l:j quite variable ace ore jn^; to -Vh^^ a^i^e level , schoJul- 

■.ng considerations and stated objectives of tlie particular serr.inar. It la also 
^rcat fun to meet on a coacent rated basis, say all day for too days - perhaps on" 
:vo v;ee'Kend:-, , or on a single V7eekend retreat:.. (Or for 3-V houry per night, orico 
• ) o r v; e e k To r 7 \^/e e k- :7 . ) 

The dirferent Phases of die KCllPS' can be shortex^ied or length.encd . You mi, ,^iU: 
;ven wish to delete here and tliere: say the Sharing of Peak Experiences and/or 
; h e se or i n^r a. s c c t o L A n a 1 y ^: 1 n g S a t i s f y 1 ng E x p e r i e n c e s , o r t h v. vh. o 1 e o f P 1 an n i i j g 
.'he Future (aubstitute: Long-Range Goal fjettiu'j^, utilising Worksheets #4 c^ '^S?). 
•.i.-p in ■mind, ]io\'7ev.er , th;at Phase I (Self -Disc losurc and rkrt?dback) and Phase -VT 
; A t: f 1 r:nl n;^ S tr uag ths ) are t h c . bac I c bonc a n d hi gli 1 i 'p^\\ r s o l the KC 11 PS p r o c e s s . 

In conducting the KG HP'S process, it is appropriate for the seminar leader to 
ixercise spontaneously his/her pvni creativity an'd intuition. Avoid, a "cook book" 
ipproach to tlie process. Do not lock tlie participants into a rigid fortnat and 
jchedule of events. Flow v/itli tlie process, and organize creatively for the group . 
.asks. 

Here Is a sample f oiniiat for the KCHPS (10-12 partici]3ants ; 2 hour class 
aeetings; total treatment duration of 28 hours): 

FiKST. unilKK. Class #1: Discussion of c our s e s y 1 labu s ; Self -1) i,s do- 

>N sure; Goal Setting. ^ 

Class i'rl: Goal Review; 'Feedback ou Self -^Disclosure ; 
Sharing of Peak Experiences; Goal Setting. . 

SECOND \^J£EK , Class ^/3: Goal Review; Little Peak Experience Review; 

Sharing Satisfying Experiences (fill out left side of 
forrr. in class); Goal Setting. 

Class #4: Goal Review; Sharing Satisfying Experiences 
(fill out iri^^ht side of form in class); Analysis of 
Satisfying Experiences; Goal Setting. 



^Phase 1 and Phase VI are modelled after" the "Depth Unfoldinent .Experience" (DUE) 
and the "Strength Bombardment" exercises create^d by Dr. ilerbert A. Otto (see 
lULFKRENCES,, p. iv) . ' . - ' - 

O ^ ' " 

ERIC . ' - 



i 
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THIRD WEEK. 



FOURTH WE^::K. 



Class' 7r5; Goal Reviev;; critique of Ai^alyzing Sati- 1: yiii)> 
Experiences; Auction pT Values; Goal Setting. 

Class #6: Goal Review; (second Auction of Valuei.^7); 
Ei-cauii nation of Values (fill out Conn Lu clas.s) : 
Goal Setting. 

I 

Class #7: poal Reviev/; Examination of Values (conf iuucl ) ; 
Goal Setting. 

Class ^^^3: Goal Review; Examination of Values (continued); 
Affirming Strengths (have large slieets of newspriuL' 
ready to go on the walls!); Goal Setting. 



j^FTh' WEEK . Class #9: Goal Review; (critiques p£ Self -Oevelnpnicnt: 

Readings); Affirming Strenaths (contiuuecl) ; Goal 
Setting* 

Class #10: Goal Reviev;; (critiques of Self -bevelopineut 
Readings); Affiin^iiing Strengths (contiimed) ; Goal 
Setting. 

SIXTH VJEEK . Class #11: Goal Review; (critiques of-. Self -Developinep.f 

.Readings); Planning The Future (coinplete v/orl-i^lieets 
- #1, #2., #3 in clciss); Goal Setting. 



SEVENTH WEEK, 



Class #12: Goal Review; (critiques of Self -Development 
Readings); Planning The Future (complete V7orkshce!:s 
#4, i#5 during class time); Goal Setting. 

Class #13: Goal Review; (critiques of Self -Dcvelopruent 
Readings) pcritique of Planning Thc'Future (highlig'ats 
of individual Worksheets #3, #4, #5); Goal Setting. 

Class #14: Goal Review; critiquCvS of Self -Develo[Jiacn t " 
Headings ; instructor/course evaluation; (discussion 
of mental health paradigm of "I*m OK,- You're OK" 
furthered by KCHPS process); /'saying good-bye**. 
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APPENDIX B: KCHPS SYLUBU:^ 



IlliMAN I)EVELOE'>ff.:sT 114: 
Hr/J^.N PCTiTiNTlAL SE>n.KAR 
(2 Semester Hours) 

^Kendall College, Hvanston, Illinois 60204 

DESCRIPTIOK , 

ITiis famous , -'Positively oriented small group process originated at Kendall College. 
In this course you will increase substantially your awareness of your present value / 
system, the achievements you have had, the strengths you possess, and your plans for 
the future. The .Kendall College Human Potential Seminar (KGllPS) is intended to 
serve any person who is open to personal growth through a structured group process./ 

The specific KCHPS activities of Self -Disclosure and Feedback, Setting Goals, Sharing 
Peak Experiences, Analyzing Satisfying Expericiicey , Exploring Values, Affirming 
Strengths, and Planning The Future aim to enh^.nce your self-regard and your regard 
for others. In this class, participants learn or change by doinp; . The seminar 
format encourages equal participation by all members of the class. 

COURSE REQUIREMENTS ' • 

' i ' ■ ■• ■ ' ■ ■ 

A t tendance in this course is essential s Your classmates need your full participa-* 
ti6n. Accordingly, you are expected to coordinate absences in advance and to pro- 
vide, validation for absences by appropriate persons involved. With regard to the 
attendance requirement, the following grade scheme, based on 14 tx^6~hour class 
meetings, is in effect:: ^ 

A - 1 cut permitted 4 or more cuts ^ no .credit 

B 2 cuts permitted more than 10 ininutes late = '^-^ cut" 

C = 3 . cuts permitted ^ 

Self -Development Projec t, All seminar participants are requested to begin, immedi- ' 
'ately and subu't in writing a (personally relevant Self -Development Project (see 
farmat sheet attached). Self -Development Projects should be discussed in class 
and must be achievable, at least to a substantial extent, while the class in in 
progress* ^ _ . ^ 

A ^ Self -Development Project (substantially) completed and reported on 

in class . . • ' \ . 

B = Seif-Development Project: substantially completed. 
C = Self-Development Project submitted and initiated* 
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Self -Development: Keadin)^ . Each seminar participant is requested to read and cri- 
tique/ with a personally relevant approach, an approved book in the area of "per-, 
sopal gro\Nrth. " r 

A 4 of more page written critique and 3 to 6 minute verbal critique 

presented in class, 
13 == 2 or more page bitten critique* 

C= No re^adlng requirement, ' ' , 

Final Examination , The Final/'Examination for* this course is passed out on the first 
day of class. It is to be completed outside of class and is due no later than the 
scheduled final exam period (see attached Final Examination), 

A QuTcstions I 'thru 6 answered in full, 
B = Questions 1 thru 4 answered in full, 

C - Questions 1 thru 2 answered, . ' 



— ' ■' 

The instructor, " ' ^ , is readily available for out of class 

consultation concerning anything of Importance to you, His^ office is located at 
,. , _ ■ , telephone ; ^ * _ 



SELF-DEVELOPMENT PROJECT F0R>1AT SHEET 



Behavioral Oblectrive , Describe exactly V7hat it is you will and can do/ and/or in 
vba;t vzay your behavior will chang e . Be specific and concrete. You should be 
able to accoDiplish your objective thi-s term, or at least a substat^^ial part 
of it . 
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Specific Strategy * Ho5v do you plan to meet your objective? \niat are the steps or 
activities involved? Describe such things as times, places, beginning , and 
ending dates, people involved, materials to be used, hov; your attitudes and/ 
or behavior x^ill change (from what to what?), etc. 



Evidence of Completion . How will you kacyw when you have met the objective? l^Jhat 
evidauce will you have to show that you have met the objective? Describe 
such things as changes in feeling aiid perception (fr.dm what to what?), a ^ 
log, a journal, specific activities engaged in (how much) , feedback from 
others, change*d situations (from' what to what?) , new beha-?riors substituted 
for old ("instead of'^ behaviors")^ etc. o 
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HUMAN DEVELOPMEr:! 114: . 

iimm POTENT Ij^l seminar 

Kendall College, Evanston, Illinois 60204 



FINAL EX/v]'IINATION' 



To be completed for ^vade of C : 

1. Be as specific and concrete as you can and complete. the following: 

A. Detailed list of 50 Satisfying; Experiences you have had, 

B. Detailed livSt of 50 Strenp;ths you have.- 

2, Write at least a page of candid coinments concerning: 



A, \<lhat one grade do you believe you deserve, for your participatiqnji^ 
the KCHPS class? ' ffl^y? 

What one grade do you believe the instructor is going to give you 
for your participation in the KCHPS ^class? Why? j 

To be completed for^rade of B : I ' j 

3* Be as specific and concrete as you- can and complete the following; 

A, Detailed list of 5Cl tangible or intangible values you want to lieep 
• or get. • ^ ... J 

\. ■ ■ • f 

4. X"Jrite an end of course candid critique of the seminar leader's actions 

of at least a full page. (How can the seminar leader's approach 
to teaching this class be improved?) ^ 7 I 

To be conrpleted for ^rade of A : . • ; 

..." i 

5. Be as specific and concrete as you.can and complete the following*: 

A. Detailed list of 17 major life goals you -plan to pursue. ^ j 

B. ifreak each of the 17 major life goals do\vm into 3 related goals: 

la) long-range 6c general; lb) middle-range & somewhat specific; 
\ Ic) short-range 6c very specific; 2a) ...etc. | 

sDescribe some ^personal behavior of yours that has been changed /by your par- 
ticipation in the KCHPS class - as the behavior used to be, and as it is 
now. (In the event that you have observed no specific behavior change in 
yourself, attempt to accoxint for this - how the course may hfive fallen 
short,, etc.) One full page please. ; ^ 



/ 



* Final Examination is due no later than scheduled final exam period. ; Plea&e pro- 
vide a posta^ge paid^ self -addressed envelope for the prompt return of these ma- 
terials with your girade for the course. Thank you. 
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APPENDIX C : 

KCHPS/TA OUTLINE 
(Tentative) 

"OKness Seminar 

1 the framework of Transactional Analysis, the paradigm of mental health is the 
['m OK, You^re OK'^ life-position. The KCHPS effects positive changes in parti- 
Lpants* perceptions of self ('^I'm OK^') and perceptions of others ("You're OK")'. 
5 a reflection of the author's current, extensive involvement, with TA, the fol- 
Twing course outline has been proposed for an evening, adult^ education course to 
i taught during the spring of 1974 • 



UNIT I: 


a. 


Introduction to TA and KCHPS (concepts of OKne.ss and human 






potentxcLiy • 




b. 


Self -disclosure exercise. 




c. 


Contract ioaking (part, of every weekly class) . 


' UNIT II. 


a. 


Feedback exercise. 




b. 


OK transactions exercise. " 




c . 


Sharing peak experiences . 


UNIT III . 


a^ 


Review of satisfiers. 




D , 


Intijnacy exctrcise • 


UNIT IV. . 


a. 


Explor^^ wants I (auction). 




b. 


P-A-C conflict,. resolution exercise. 


Ul^^IT V". 


a. 


Exploring wants II (comparison) . 




b. 


In group contract change exercise. 


UNIT VI. 


a. 


Exploring wants II (comparison, continued). 




•b. 


Permission exercise. 


UNIT VII. 


a. 


Affirming abilities.. 






Stroking exercise. . " 


UNIT VIII. 


a. 


Affirming- abilities (continued) . " 




b. 


Stroke economy exercise. 


UNIT IX. 


' "a, ■ 


Planning the future. ' 




' b. 


Script exercise/analysis.^ 


UNIT X. 


a* 


Planning the future (continued) * 




b. 


Re-scripting exercise. 



The author has ^developed a Transactional Analysis priented hiiman develofJment 
course at Kendall College to meet better the objectives of the existing "Hximan 
Development 115; Personal Identity^^ (4 semester credit hours) A course sylla- 
bus for Human Developmient 115: Personal Identity (TA) is available on request. 



